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Introduction
The thematic area of “asset-based development” is extremely broad, covering asset-based “thinking”, 
community mobilizing, and strategies for building sustainable livelihoods. The literature on Community 
Based Research in this area is also diffuse. However, literature specific to training in CBR in asset-based 
development is relatively sparse; few training opportunities explicitly link CBR exclusively to asset-
based development, and more needs to be done to dig deeper into the training opportunities that do 
exist to see how CBR and asset-based development are implicitly or potentially combined. This global 
thematic review is a step in this direction.

For the purposes of this review, “asset-based development” is explored in three strands of literature. 
One strand is the literature on local asset building for resilience and sustainable development, such as 
the work advanced by many development organizations using the sustainable livelihoods framework 
(DFID, 2012). In this framework different kinds of assets or “capitals” are identified to inform decisions 
about how to move from a precarious livelihood to a sustainable one and the role of markets and 
government policy to facilitate this (Bebbington, 1999; Moser, 2007).  There are several variants of this 
framework, including the Community Capitals Framework, advanced by Emery and Flora (2006) and 
the Wealth Creation Framework of Yellow Wood and Associates and the Ford Foundation, US.  Another 
strand of literature focuses on mobilizing assets into “agency”, the collective potential to take action 
(Dale, 2013; Mathie and Cunningham, 2009; Krishna, 2002). This strand is represented in training in 
asset-based and citizen-led development (ABCD) or its variants. As members of a family of strengths-
based approaches, these have been used to strengthen local economies, promote social inclusion, 
and even promote “Asset-based community engagement in higher education” (Hemerlinck and Plaut, 
2014). The CBR process that is associated with these is the means by which assets are identified by the 
community, built through community action, and tracked by the community to inform decision-making. 
A final strand of literature is dedicated to the study of diverse economies, conserving assets in diverse 
forms to ensure resilience against short term or long term crisis. Resisting pressure brought to bear by 
the global economy on existing natural resources, local asset-building is designed to diversify forms of 
livelihood, resist complete absorption into the global capitalist economy, and anticipate the impacts of 
climate change. (Gibson-Graham et al. 2013; Armitage, 2005).

In all these types of “asset-based development” there is an integration of process (identifying, appreciating, 
and mobilizing assets and encouraging a shift in focus from needs/deficits to assets and opportunities) 
with specific objectives to build assets locally and, in so doing, build agency or capacity to act among 
those people experiencing exclusion, or choosing to resist commodification and participation in the 
global economy.  In all these variants, there is a confluence of the principles of community engaged 
research for action, with the principles of community development through an asset-based development 
orientation.  

Asset-based development 
Final Report 
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Rarely however is such confluence evident in the literature on training in CBR, suggesting that 
opportunities exist for building linkages and integrating different trainings into more coherent education 
programs on CBR for local asset-based development in both Higher Education Institutions and in CSO 
training institutions.

Narrative description of the search process 
Between August and November 2014, systematic searches were conducted on CBR training for the theme 
“asset-based development” within electronic databases (Academic Search Complete, Social Sciences 
Index, LexisNexis Academic, SAGE Journals Online, JSTOR, Project Muse, and Google Scholar) and 
unpublished “grey” literature within electronic databases (Open Grey, Education Resources Information 
Centre, OECD iLibrary, Oxford Handbooks online, Cengage Learning and Proquest Dissertations and 
Theses Global). These searches were conducted using each key term or a combination of key terms as 
identified within research guidelines: community based research, asset based community development, 
sustainable livelihoods, asset building, training, action learning, action research, community action 
research, community based participatory research, community service learning, community-
university research partnerships/engagement, collaborative/co-operative inquiry, indigenous research 
methodologies, knowledge democracy, knowledge mobilization, knowledge translation, organizational 
action research, participatory action research, participatory development, participatory evaluation, 
participatory research, participatory video, and sustainable research. 

When conducting searches, using one term alone produced higher results than using a combination 
of terms. Searches using a combination of the terms “community based research” and “asset based 
community development”, or variations of this (see table), and “training” produced very few results. Where 
there were results (in JSTOR) for example, further exploration of the text found relatively few high value 
results. Additionally, some combinations in certain journals produced no results (i.e. “community based 
research” and “sustainable livelihoods approach” in SAGE Journals or any of the search combinations 
in Open Grey). To this end, various combinations were used and relevant articles, upon a scan of the 
abstract, were selected to be part of the initial list of articles. Noteworthy search combinations are listed 
in the table below:

Database / 
Journal

Date Key Terms/Search string
Search field 
(e.g., Topic, 

Title, Abstract)
# Results 

SAGE 
Journals 
Online

August “Community based research” All fields 1158

August
“Community based research” and “asset based community 
development”

All fields 3

August “Community based research” and “sustainable livelihoods approach” All fields 0

August “Community based research” and “sustainable livelihoods” All fields 3

August “Community based research” and “asset building” All fields 6

September
“community based research” and “asset based community development” 
and “sustainable livelihoods” and “asset building” and “training”

All fields 0

September “community based research” and “asset building” and “training” All fields 6

September

“community based research” and “action learning” and “action 
research” and “community action research” and “community 
based participatory research” and “community service learning” 
and “community-university research partnerships/engagement” 
and “collaborative/co-operative inquiry” and “indigenous research 
methodologies” and “knowledge democracy” and “knowledge 
mobilization” and “knowledge translation” and “organizational action 
research” and “participatory action research” and “participatory 
development” and “participatory evaluation” and “participatory 
research” and “participatory video”

All fields 0
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Database / Journal Date Key Terms/Search string
Search field 
(e.g., Topic, Title, 
Abstract)

# Results 

JSTOR

September
“community based research” and “asset-
based community development”

Full-text 128,872

September
“community based research” and 
“sustainable livelihoods” 

Full-text 3,321

September
“community based research” and “asset 
building”

Full-text 30,193

September
“community based research” and “asset 
based community development” and 
“sustainable livelihoods” and “asset building”

Full-text 1,374

September

“community based research” and “asset 
based community development” and 
“sustainable livelihoods” and “asset building” 
and “training”

Full-text 519

October
“community based research” and “action 
learning” and “action research” and 
“community action research”

Full-text 1,302,436

Database / Journal Date Key Terms/Search string
Search field 
(e.g., Topic, Title, 
Abstract)

# Results 

Project Muse October

“community based research” and “sustainable 
research” and “asset based community 
development” and “asset building” and 
“training”

Content for All 26

Database / Journal Date Key Terms/Search string
Search field 

(e.g., Topic, Title, 
Abstract)

# Results 

Open Grey

October
“community based research” and “sustainable 
research” and “asset based community 
development” and “asset building” and “training”

0

October
“community based research” and “asset based 
community development” and “sustainable 
livelihoods” and “training”

0

October
“community based research” and “asset based 
community development” and “asset building” 
and “training”

0

October
“community based research” and “asset based 
community development” and “training”

0

Database / Journal Date Key Terms/Search string
Search field 

(e.g., Topic, Title, 
Abstract)

# Results 

Education Resources 
Information Center 
(ERIC) 

October “community based research” and “training” 39

Additionally, within this period and between December 2014 and January 2015, institutional searches 
were conducted using the above key terms, pre-existing contacts or institutions working in this field were 
asked to provide suggestions. From these a list of institutions providing training in CBR within asset-
based development, asset-building, asset-based community development, or sustainable livelihoods 
was developed.

After filtering out un-related or irrelevant articles on the basis of the abstract, articles were selected 
and additional ones found within their reference pages or on websites of relevant institutions selected. 
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Based on these searches, a list of resources and a list of institutions were developed. These resources 
were further divided into 1) literature and case studies and 2) training materials and the data synthesized 
based on the categories delineated. 

The data synthesis took place between January and March 2015 and although there were some 
additional resources that could have been included in the data synthesis, time constraints prevented 
their inclusion. The following are the total number of “literature and case studies” (26) and “training 
materials” (20) included in the final data synthesis. There were four resources that were included in both 
“literature and case studies” and “training materials” as they were considered relevant to both.

Although initial searches on community-based research yielded ample results, resources in the area of 
training in CBR for asset based development or variations of this sub-theme were more difficult to come 
by and we had to become more creative in our ability to recognize or acknowledge particular resources 
as potential CBR in asset based development trainings.

Content of narrative synthesis
i. Terminology/language that best describes the practices related to 

training in CBR in asset-based community development

There are various terms and language used to describe asset-based development within the field of 
community based research, the most common being asset based community development (ABCD) 
sometimes referred to as asset-based citizen-led development or asset-based community-led 
development.  As outlined in the introduction, these terms refer to an approach to community development 
that highlights a community’s strengths, assets, capacities, skills and resources and helps communities 
organize to build on those assets. It stands in contrast to a needs-based, problem-centred or deficit 
model of development, and has implications for how local institutions connect with and respond to 
community initiative.

Tools or techniques of asset-based development include an array of asset-mapping and inventory-
making, appreciative inquiry, story-telling, most significant change analysis, all of which can be employed 
for action research purposes in addition to community mobilizing, as the Coady institute has done with 
its partners in Ethiopia. Thus, participatory action research describes well the process that unfolds.

Asset-based development has also been presented as a way of promoting sustainable livelihoods.  For 
example, assets are identified in the sustainable livelihoods framework (or its variant the seven capitals/
forms of wealth framework) and a people-centred approach is the means by which such frameworks are 
put into action. In this sense there is significant overlap with ABCD’s action orientation. 

Other terms associated with the process and outcomes include: community-engagement, community-
mobilization, community-empowerment, community-driven development, resilience, endogenous 
development, positive deviance, diverse economies, transformative development, a people-centred 
approach, sustainable livelihoods, sustainable community development, and grassroots development. 

ii. Places where people are getting training in CBR 

Based on the institutional search and the “literature and case studies” and “training materials” that were 
compiled for this research, it became evident that trainings in the area of local asset development/asset-
based development are happening in different locations around the world.  However, the degree to 
which training in CBR per se is embedded in local asset development/asset-based development training 
is less clear.  Similarly, the degree to which training opportunities in participatory research or community 
based research is oriented towards asset-based and citizen-led development is not always easy to infer.  
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A couple of observations are relevant to this discussion. First, training in ABCD is typically about 
community mobilizing. Implicit in this is the CBR with local communities to identify assets but this 
may not be characterized as such or systematized as research (“It is not about mapping, it’s about 
organizing!”). 

Second, in terms of “demand” for training, organizations that use CBR for livelihoods research (such as 
members of the Consultative Group in International Agricultural Research network, for example) often 
contract partners to conduct  customized training appropriate to the local context rather than send staff 
to more generalized training elsewhere.

Third, in terms of “supply”, there are Higher Education Institutions that have been at the vanguard of 
participatory methodologies, such as IDS Sussex  in the UK (with its MA program in Participation, Power 
and Social Change the most obvious example of its expertise in this area), but  its specific application to 
asset-based development can be inferred rather than clearly identified. Similarly, Wageningen University 
in the Netherlands is world renowned for its research and education in rural livelihoods, “healthy living 
environments, safe and secure food, and sustainable value chains”, with graduates in the forefront 
of much of the innovative work in CBR and interdisciplinary programs, yet specific courses in CBR 
are not mentioned in their course outlines, other than courses dedicated to participatory monitoring 
and evaluation. Similarly, the Simon Fraser University Centre for Sustainable Community Development, 
using an asset-based approach does not specify CBR courses as such.

Nevertheless, these three institutions are exceptions to the view that Higher Education Institutions have 
resisted the trans-disciplinary orientation that CBR often requires, especially if broad-based asset-
development is the purpose of such CBR. 

Similarly, in the United States, there are higher education institutions that have been heavily influenced 
by the ABCD approach for community mobilizing, but do not specify a combination of ABCD with CBR. 
For example, the Mandel School of Applied Social Science (MSASS) at Case Western Reserve University 
in Cleveland has a concentration in Community Practice for Social Change in its social work program 
which it claims to be ABCD oriented. MSASS is expanding with a dedicated center for community 
building.   Also, at Xavier University in Cincinatti, Ohio, the Community Building Institute, (which John 
McKnight of the ABCD institute helped to establish) runs workshops and seminars in ABCD.  At the 
same university, The James and Delrose Eigel Center for Community-Engaged learning supports faculty 
and students interested in community based research partnerships. The synergy between these entities 
needs further exploration. 

This review therefore suggests that further exploration could be made into HEIs where education/training 
on CBR in asset-based development would be expected but not identified to see why such training is 
not appearing in the literature search.

In the following paragraphs are the results of the institutional research, where asset-based development 
and CBR are more explicitly linked:

The initial influence of Kretzmann and McKnight with the Asset-Based Community Development 
Institute in the United States is evident in training manuals and guidebooks available online on their 
website. The Institute’s associate faculty provide training courses as requested throughout the USA and 
beyond, some of which have included elements of CBR. The Coady International Institute in Canada 
offers certificates in both ABCD and CBR mostly for development practitioners in the Global South but 
increasingly for North Americans also.  Following on from its Canada-based courses, it also works with 
a number of organizations and institutions around the world that offer courses based on the Coady 
approach or in collaboration with the Coady (Self-Employed Women’s Association (SEWA) – India;  South 
East Asia Rural Social Leadership Institute (SEARSOLIN) – Philippines; Gordon Institute of Business 
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Science – South Africa; Ikhala Trust – South Africa), where CBR in the form of  asset identification and 
participatory monitoring and evaluation is covered.  In a university setting – National Islamic University in 
Indonesia  --  there is an explicit linkage between CBR and ABCD, for the purpose of filling its mandate 
to give equal attention to teaching, research, and community engagement.   Several  other universities 
offer training in asset-based development broadly as well as having in-house expertise in participatory 
or community based research (University of South Africa (UNISA) Geography Dept, Trent University – 
Ghana Year Abroad course, Ryerson University - Canada, University for Development Studies (UDS) 
– Ghana, Missouri and Lincoln Universities – United States, Institute for Development Studies – UK, 
University of Pretoria – South Africa, Coady International Institute – Canada, Durham University – UK, 
Agroecologia Universidad Cochabamba – Bolivia, Xavier University, Mindanao –Philippines). 

Apart from the Coady Institute, other educational or research institutes that integrate CBR with asset-
based development include Arctic Institute of Community Based Research (AICBR) – Canada, Community 
Organization Training and Research Advocacy Institute (COTRAIN) – Luzon, The Institute for Community 
Research – US, and SEARSOLIN/Xavier University – Philippines. Non-profit organizations or networks that 
offer short term or contract-based training in CBR with an asset-based orientation include International 
Potato Centre (CIP) User’s Perspectives With Agricultural Research and Development (UPWARD) or CIP 
UPWARD – Philippines, Falls Brook Centre – Canada,  GreenViet – Vietnam, International Institute for 
Rural Reconstruction (IIRR) – Philippines, Participatory Research in Asia (PRIA), Scottish Community 
Development Centre – Scotland, Sustainable Livelihoods Foundation – South Africa, Training and 
Research Support Centre (TARSC) – Zimbabwe, Tamarack Institute – Canada, Training for Change – US.

Some institutions offer online trainings, tools or courses in community planning that require CBR for 
assets and opportunity assessments (Community Planning Toolkit - US, Community Tool Box – US, 
RAND Corporation- US/UK). Although their community planning work assumes an asset-based CBR 
approach, the specifics of these trainings require further exploration.

iii. Types and length of training 

Although we have listed institutions that are providing training in CBR with an asset-based development 
orientation, by no means is this exhaustive of what is being offered worldwide, instead this merely 
serves as a snapshot of the diversity of training that is taking place. The type and length of trainings 
also vary from online resources and trainings, to webinars, to distance or on-site, short or semester-long 
courses, as part of a program, or full certificates or diplomas. Lengths of trainings range from a couple 
days for short courses or workshops to a couple weeks for certificates and a full semester for diplomas 
or university courses.

Frequently, trainings through universities include a combination of academic (on-site or online) 
coursework and fieldwork whereas community organizations usually offer short workshops or courses 
in communities. Some of the institutions offer one-off training of trainer programs for applying an asset-
based approach in specific projects (i.e. Ikhala Trust - ABCD Workshops, International Development 
Research Centre (IDRC) - MALAKAS! program, International Livestock Research Institute (ILRI) - A Rope 
to Tie a Lion Project, SEWA - Jeevika Project, Africa Rice Centre - Rice Videos Project) that teach various 
skills in community leadership and investigation, community organizing, asset-building monitoring and 
evaluation .

Many of the training programs are also collaborations between various community stakeholders, partners, 
and organizations or community-university partnerships. For example projects like the Aotearoa Video 
Project (collaboration between a group of Maaori people in Aotearoa New Zealand and the Victoria 
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University of Wellington), the Gedam Sefer Project (collaboration between Gedam Sefer community 
and the social work programs at the University of Illinois and Addis Ababa University). Or institutions 
like AICBR (collaborating with First Nations communities, research and health institutes, universities 
and NGOs), CO-MULTIVERSITY (collaborating with community organizers and social development 
professionals) or Falls Brook Centre (collaborating with community development practitioners, NGOs, 
schools, community members and grassroots organizations). Additionally, there are multi-stakeholder 
community university projects such as UNISA (Geography Department collaborating with community 
organizations and other university departments), UDS – Ghana (collaborating with communities, 
organizations, institutes, associations and other universities). Furthermore, many training programs give 
credit to other institutions (i.e. Coady International Institute) for providing the initial trainings that they 
went on to develop in their own locations (SEARSOLIN, SEWA, etc.).

iv. Content of the training curricula and skills/capacities that learners  
are expected to learn to do CBR

For the most part, training in asset-based community development (ABCD) attributes the initial use of 
the term and its philosophical underpinning to Kretzmann and MacKnight (1993). Many, however, draw 
their inspiration from the Sustainable Livelihoods approach and its variants (IIRR, for example). However, 
many programs localize and adapt their curricula to the local environment, community context and 
issues. There are also a number of training programs that use this approach and framework but do not 
label it as asset-based development or any of the variations of this term, despite the fact that they are 
working from a people/community-centred approach focusing on strengths and resources that could be 
utilized for local empowerment and mobilization. 

The content is highly variable depending on whether the training is in local asset building/ABCD with a 
CBR component, (often in the form of asset-mapping, community economic analysis, and ongoing AR) 
or whether the training is in CBR with references to strengthening livelihoods/building assets.  Asset-
based development (especially ABCD) and CBR are highly participatory or citizen-led, operating with 
similar philosophical/theoretical underpinnings. Most curricula on ABCD include the background or 
context under which this approach became relevant and the benefits of the approach compared to the 
conventional needs-based model.  CBR, when included, is highly compatible with the self-organizing for 
action premise of an asset-based approach.

For example, in the Coady Institute’s Building Assets and Agency for Citizen-led development 
curriculum, concepts of active citizenship, “agency”, and the value of social capital for community 
building is introduced. A broad understanding of assets include the non-material such as “cohesion”,  
“voting power” or the power to act in political spaces, as well as those assets mobilized for economic 
and social spaces.  Considerable attention is given to participatory methods of identifying assets. Tools 
and techniques used include story-telling,  asset mapping, skills and capacities inventories, community 
economic analysis with popular education tools such as “the leaky bucket”, The main idea is that this 
identification of assets will spur organizing and action, but the data gathering can also be used selectively 
as base-line data for action research to track the changes in the community that take place as a result of 
community initiative supported by the external organizations such as local government and civil society 
organizations that respond to that initiative. The curriculum includes hands on practice of these skills 
as well as role-plays as community members organizing to mobilize the assets identified. Videos, TED 
talks, cases studies are also used and a manual has been well developed and updated over the ten year 
run of this course. A new manual combining concepts and tools is planned for completion by 2016. 
Further details are provided in the next section.
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Top training programs 
1) National Islamic University,  Surabaya, Indonesia  

The National Islamic University of Surabaya (UIN-S) is one of two universities under the Ministry of 
Religious Affairs of Indonesia  (the other is UIN-Makassar) . Universities in Indonesia are mandated 
to divide their functions equally between teaching, research and service. To that end, the Supporting 
Islamic Leadership in Indonesia (SILE) project has brought together multiple partners in Indonesia 
and Canada to strengthen the two UIN capacities for community engagement. As well as a combined 
focus on CBR and ABCD/PAR in its teaching and research, an ABCD orientation is also reflected in the 
character of partnerships developed with local NGOs and community groups. See http://www.uinsby.
ac.id/ and http://sile.uinsby.ac.id

Training Objectives

Run by the Community Development Department, the ABCD course is one of two options for a 
mandatory course for all students at the university.  It has been offered since 2012. The other is the 
pre-existing PAR course. Both are one semester ( 3 credit) courses, preparing students for a one month 
mandatory service learning practicum where the emphasis is on students  learning together with the 
local community, with the idea that both students and communities benefit.  In addition, training in CBR 
is provided to university lecturers and CSO partners to encourage relevant research with communities, 
often involving student placements.

Content and Design

Since several core teaching staff attended the Coady Institute’s ABCD course, the content is influenced 
by Coady material but adapted to the Indonesian context. 

The CBR content has also been influenced by the training offered to teaching staff by the Community 
Based Research Institute, based in Toronto.  The course offers an overview of participatory community-
based research methods and principles, with an emphasis on action.. The idea is to strive for both 
academic excellence and community relevance.

In combination, the SILE project links the student placement for service learning (for which either a PAR 
or ABCD course is mandatory) with possibilities for CBR for 50 university faculty now trained in CBR.

Underlying philosophy/pedagogy

Teachers of this course strive to help students  (as well as their colleagues) take an asset-based 
approach (rather than a problem focus)  to their work with communities, and instill in them a respect for 
the communities they will be living and working with during their time service-learning. This is not only 
a philosophical position, but also a practical one as it establishes the community-student relationship 
(and their potential careers in community development)  as one of equal respect rather than “expert” 
and beneficiary.

Classes are large.  In any one year, 700 students must take eith er the ABCD or the PAR course. The 
pedagogical approach is lecture based, but the service learning practicum provides an experiential 
learning experience.

Facilitators’ and students’ profiles

Courses are taught by university lecturers in the Community Development Department who have had 
training in both CBR and ABCD and who have adapted this based on their own experience of the local 
context. 
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The students of ABCD and PAR courses are undergraduates.  The CBR training has been focused on 
faculty researchers within the university.

Expected learning impacts

As indicated above, the undergraduate student is expected to engage with communities as learners. 
Courses prepare them to engage respectfully and humbly. Those students who are engaged with 
researchers and CSOs in CBR gain additional experience. Researchers trained in CBR  are expected to 
learn how to balance demands of research excellence with community relevance.

2) The Coady International Institute

The Coady Institute was established in 1959 to offer educational programmes to adult learners from the 
Global South. Over the years it has shifted from cooperative education to community-based development, 
then to development leadership and citizen-led development.  Drawing on the legacy of the Antigonish 
Movement that mobilized farmers and fishermen into cooperatives in the Depression years and beyond, 
the thread running through this evolution is self-organizing for social and economic justice. Drawing 
on the experience of adult learning through study clubs and kitchen meetings during the Antigonish 
Movement, the Coady Institute follows a participatory adult education approach that emphasizes the 
agency of the learner to contribute to social change. It offers a 6 month Diploma Program in Development 
Leadership and 15 two to three week certificate courses. The courses of particular relevance to CBR in 
local asset development include:

1. Building Assets and Agency for Citizen-led development (on-site: English only; off-site: French, 
Spanish.)

2. Building on Local and Indigenous Knowledge for Community Resilience

3. Livelihoods and Markets

4. Community-based microfinance

5. Research for citizen-led change (on-site: English only)

In the first four of these courses there is some coverage of community-based research, but a fuller 
treatment in given in Research for Citizen-Led Change. At present these are not run concurrently.

Research for Citizen-Led Change: Course Objectives

During this three week course, participants explore the principles and methods for research for citizen-
led change, with a special focus on action and participatory research. The course includes how to 
design action research with local citizens, how to involve different stakeholders in a collaborative 
research process, how to select appropriate methods for the purpose of the research, and how to get 
the message out about the research findings.  Drawing on many examples of action research around the 
world, and building on the experience of participants, the course includes collaboration on the design of 
an action research initiative. A field visit to try out action research skills is also included. 

Content and Design

This is an intensive course delivered over 15 days. In this course, participants design their own action 
research initiative step-by-step, learning about the principles and methods appropriate for different types 
of research for citizen-led change and exploring ways to ensure participation, learning and influence. 
The course includes: question and objective setting with the community, involving multiple stakeholders, 
the place for participatory tools and methods, design for purpose, data analysis, communicating the 
results and ethical issues. The course is applicable to all three Coady thematic areas: Building Resilient 
Communities, Promoting Accountable Democracies and Strengthening Local Economies. The course 
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also draws upon the Coady Institute’s recent collaboration with IDRC on research “excellence” criteria 
(design, participation, influence and learning) for research striving to democratize knowledge building. 
The course makes extensive use of case studies, and includes a field visit in a local community

Underlying philosophy/pedagogy

The Coady Institute prefers to use the language of “education” rather than “training” to highlight its 
participatory adult education approach. Using these principles, classes are highly interactive, practical, 
and build on the experience of course participants.  Classes are approximately 20 in size. 

Facilitators and students profiles

In its first year in 2014, the course was team taught by Alison Mathie (PhD), John Gaventa (PhD) and 
Eileen Alma (MA), all experienced in Action Research, participatory action research, mixed-method and 
participatory evaluation, and case study research. All three were core staff at the Coady Institute, where 
facilitators need an MA to be qualified to teach (several have a Masters in Adult Education).

Participants are a combination of those in the Diploma in Development Leadership program who take 
this as a specialization, or participants who come for this 3 week period only and earn a certificate. In 
either case, participants are from the mid to senior level professional practitioners in the civil society 
sector in the Global South and have extensive field experience. Canadians also attend, also from the 
civil society sector or government, but typically in smaller numbers. 

Expected learning outcomes

In this short course, the tangible outcome is the design of an Action Research initiative, evaluated by 
the class in terms of quality of design, and potential for co-construction of knowledge, participation of 
relevant stakeholders and capacity to influence. Participants are able to collaborate on this design in 
small groups, and gain confidence in their ability to seek advice from each other and to critique each 
other’s work constructively. 

3) Arctic Institute of Community-Based Research

The Arctic Institute of Community-Based Research (AICBR) is a research institute based in the Yukon, 
Canada, established originally as the Arctic Health Research Network in 2007.It focuses on health and 
well-being in the Canadian North.  AICBR facilitates and promotes community-led health research 
aimed at improving the health of Indigenous and non-Indigenous Northerners. The institute believes 
strongly that to accurately reflect the reality of communities in the North, community-based research 
must be conducted in an environment where funds and partners from multiple sources can contribute 
to solutions to complex issues that go beyond health specifically.  CBR capacity building  is typically 
offered in English.

Training objectives

An important, identified priority of trainings is building capacity at the community level, particularly 
for front-line health resource workers. Other priorities include knowledge synthesis and translation, 
partnership development, evaluating ethical health research protocols, and community-based research 
training.

Content

All programming includes cross-cutting themes of community health and well-being with current 
priorities including food security, climate change, youth, injury prevention, diabetes prevention, and 
healthy lifestyles. 
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Design

AICBR works with communities to determine issues and develop projects, trainings and workshops in 
collaboration with communities, researchers and organizations, however, this only happens with the 
invitation of a Yukon First Nations government or community. Knowledge translation is used as a model 
with information/knowledge within CBR moving from communities to researchers to help clarify context, 
issues and intended outcomes, in addition to cultural and other consideration specific to the community 
or community of practice. Information/knowledge moves from researchers to communities or other 
knowledge users in terms of methodologies and considerations for applying results, as well as the 
results themselves.

Underlying philosophy/pedagogy

AICBR maintains community-based research as a foundational approach in all aspects of their work and 
include the following key elements: driven by community priorities; includes community members in all 
stages; adheres to local First Nation and territorial government protocols; upholds the principles of OCAP 
(ownership, control, access, and possession); occurs in a holistic context; results benefit community; 
influences community/First Nations’ governments health policies; includes a strong communication 
plan. This work is grounded in a grassroots, community-based approach.

Facilitators’ and students’ profiles

AICBR staff work in partnership with other organizations to achieve common goals and include a wide 
range of knowledge, skills and expertise of academic, scientific and indigenous knowledge.

Participants and collaborators include First Nation and non First Nation Yukon residents and communities 
as well as organizations, institutions and government within and outside of the Yukon. 

Expected learning impacts

Outcomes include expanded citizen participation, expanded leadership base, strengthened individual 
skills, creation of a widely shared understanding and vision, development of a strategic community 
agenda, evidence of consistent, tangible progress toward goals, evidence of more effective community 
organizations and institutions and evidence of better resources utilization by the community.

4) CIP UPWARD

Connected to, the International Potato Centre (CIP) in Peru, the User’s Perspectives With Agricultural 
Research and Development (UPWARD) is an agricultural network of scientists and development 
scientists, individuals and institutions participating in collaborative field research, training, information/
publishing and mentoring activities, working to increase participation by farmers and other users of 
agricultural technology in research and development. Established in 1989 in the Philippines, it sponsors 
and/or organizes learning workshops and short courses, specialized individual training and internship 
programs, MSc and PhD thesis research, cross-visits and study tours, mentoring schemes, conferences 
and seminars. Collaborative research activities form the core of UPWARD networking agenda and 
membership. Capacity building in PAR  is offered in English and Spanish

Training objectives

UPWARD seeks to address challenges facing agricultural research and development by linking users 
and R&D professionals for more effective agricultural innovation, by bringing sustained benefits to less 
favoured farming areas and marginalized groups and by working with households and local communities 
as key actors in research and learning activities.
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Content and Design

Four key phases are used in UPWARD programming: assessment and diagnosis (situation analysis, 
needs and opportunities assessment, problem diagnosis, gender and stakeholder analysis, 
documentation and characterization), experimenting with technology options (joint agenda setting for 
experimentations, technology development and evaluation, integration of technology components and 
piloting), facilitating local innovation (bridging social and technical innovations, sustaining PR&D through 
institutional and policy innovations, facilitating multi-perspective negotiation and conflict management, 
community mobilization and action, local capacity development, strengthening local partnerships) and 
dissemination and scaling up (development of learning and extension mechanisms, information support 
to macro-policy development, promoting networking and horizontal linkages).

Underlying philosophy/pedagogy

Philosophies include a commitment to user responsiveness, household orientation, livelihood systems 
framework, integration of scientific and local knowledge, interdisciplinary mode, inter-institutional 
partnership, problem-based agenda, impact-driven objectives and field-based action.

Facilitators’ and students’ profiles

Over 50 institutions in Asia and around the world participate in UPWARD, including national/local 
research institutes, universities/colleges, international research/donor organizations, development and 
extension agencies, NGOs and local government units. Technical input for projects is provided by East 
and Southeast Asia and the Pacific (ESEAP), South, West and Central Asia (SWCA), Dutch Support 
Group (DSG), Wageningen Agricultural University, and the UPWARD Resource and Advisory Committee 
(composed of senior Asian researchers).

UPWARD works with and seeks to engage farmers, marginalized groups, especially women, households 
and local communities, intermediate (peoples organizations, research institutes, extension agencies, 
NGOS, local government units and academic institutions)- and end-users (cultivators, seed producers, 
entrepreneurs, traders and consumers).

Expected learning impacts

Goals of programs are to introduce innovations that optimize the contribution of crops in local agricultural 
livelihood systems, to field-test and promote participatory approaches in developing and sustaining 
local innovations and to strengthen PR&D capacity and networking among Asian R&D professionals and 
their organizations.

5) International Institute for Rural Reconstruction (IIRR)

The International Institute for Rural Reconstruction (IIRR) is a community development and hands on 
training organization from the Philippines established in 1960. IIRR works with and through partners 
to achieve its development goals for overcoming poverty and sustainable development. An important 
partnership is its connection to PROLINNOVA (a global network of partners “promoting local innovation 
in ecologically-oriented agriculture and natural resource management”) and its collaboration on farmer-
led joint research.  Partner relationships are informed by and managed by a set of principles based 
on leveraging complementary skills and respect for various contributions (mutual respect, mutual 
knowledge, mutual trust, mutual help and mutual accountability). Training programs are offered English.  

Training objectives

Each course has specific training objectives, for example, the goal of the Engaging Communities for 
Climate Change Actions for Food and Livelihood Security participants is to learn how to facilitate 
participatory climate vulnerability assessments and community adaptation planning.  There are also 
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several courses in participatory monitoring and evaluation and learning. Overall, training courses and 
workshops seek to provide participants with increased knowledge in the particular subject-area and 
hands-on, practical skills that empower them and their organizations for community development and 
network building.

Content

Current training themes focus on: building and measuring resilient communities, participatory monitoring, 
evaluation and learning, co-creating knowledge with farmers, food security in a changing climate and 
environment, integrating value chain perspectives in micro and small scale enterprise development, 
democratizing governance, livelihood security. 

Design

Training courses and workshops are designed to provide hands-on, practice-based learning. Students/
course participants develop realistic and achievable individual action plans and become part of an alumni 
network with access to on-going mentoring and best practice sharing as well as learning exchanges 
(conferences, dialogues, and roundtable discussions). IIRR also designs customized courses and study 
programs on development-related topics. 

Underlying philosophy/pedagogy

They use a people-centred approach to development emphasizing education and capacity-building for 
change within their own communities. Using an adult education philosophy/pedagogy, training courses 
and workshops emphasize that participants are simultaneously learners and resource persons and 
combines the sharing of rural development experiences and insights with a hands-on, practice-based 
applied learning approach. Experiences, lessons and good practices are then documented in a process 
of sharing knowledge and drawing lessons from experiences in a Writeshop Process.

Facilitators’ and students’ profiles

Courses are taught by practitioners and experts from the field that draw on extensive experience working 
in community development to develop topical, professional-level courses that give participants useful, 
practical training on a variety of topics, especially in community-led and participatory development. The 
literature does not stipulate the minimum qualifications of these facilitators and would require further 
exploration.

The primary populations their programs serve are women and youth and under-served or marginalized 
communities in Africa and Asia. Their training courses and workshops work with local, national and 
international community development organizations and practitioners from all levels of experience.

Expected learning impacts

Learning impacts are specific to each training course, however, overall they hope to provide knowledge 
and skills that empower individuals and organizations to make change in their communities through 
developing an achievable action plan.

6) Training and Research Support Centre (TARSC)

The Training and Research Support Centre (TARSC) is a non-profit learning and knowledge organization 
based in Zimbabwe that works with a variety of national and international organizations. TARSC 
provides training, research and support services to state and civil society organizations at national and 
international levels. TARSC is a learning and knowledge organization, with a particular focus on skills 
building, research and technical support and a commitment to long term capacity building in the public 
sector and in civil society. Training is offered in English.
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Training objectives

Training objectives vary based on the specific course, for example, the training in community based 
research skills attempts to support local levels skills for assessments and monitoring, and to build and 
use evidence based approaches to planning and management programs. Overall, trainings aims to raise 
community voice in strengthening knowledge, skills and resources through participatory approaches to 
build community roles in accountability and action.

Content

TARSC runs training courses at community, national and international levels and has expertise in course 
design and facilitation. TARSC training covers major skill areas of occupational and public health, HIV 
and AIDS, health equity, social security, food security and nutrition, gender equity, child and adolescent 
health and social development and reproductive health. Current courses include regional health literacy 
and participatory action research training, the Public Health Act, community monitoring for social 
accountability, and community based research skills training

Design

TARSC works with organizations to design, build skills in and implement community based research 
using a range of methods. TARSC trainings are designed as formal training workshops and short courses, 
mentoring within specific research activities, and exchange visits and attachments (with TARSC and 
partner organizations). They also have a portfolio of publications and interactive web-based training 
materials. 

Underlying philosophy/pedagogy

TARSC uses participatory and community based research methods to explore research issues brought 
to the organization by community and public sector organizations. They aim for scientific quality, 
innovation and relevance to communities and public services. They aim to demystify research as a tool 
for building and using knowledge.

Facilitators’ and students’ profiles

Facilitators of TARSC programs have a range of capacities and skills, depending on the specific program 
area (public health, health, participatory and formal research skills, etc.) and co-operate with institutions 
that provide expertise in other areas (IT, economics, legal, labour relations, etc.). The literature does 
not indicate the educational qualifications of these facilitators and would require further investigation. 
National and regional networking is promoted to build interdisciplinary approaches to community issues. 

Participants in trainings include local, national, regional and international community based organizations 
and civil society organizations, youth, women, etc.

Expected learning impacts

Trainings attempt to build knowledge, skills and resources in the particular subject area through 
participatory action methodologies to empower individuals and organizations to create social change. 

Please Note:  As stated on page 8, this review suggests that further exploration could be made into HEIs 
where education/training on CBR in asset-based development would be expected but not identified to 
see why such training is not appearing in the literature search.
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